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MISSION STATEMENT 
 
 

Building upon our history, diversity and beliefs, the mission of the Woodbury Public Schools,  
 
a leader in personalizing education, 
 
is to ensure each child becomes a responsible citizen who excels in his or her endeavors and meets lƛŦŜΩǎ 
challenges with courage, confidence and pride;  
 
this is accomplished by utilizing proven instructional strategies and innovative methods by highly skilled and 
dedicated individuals in partnership with families, our city and the global community. 
 

 

 
BELIEFS 

 
We believe that . . . 
 

¶ Each individual has inherent worth. 

¶ Every individual desires to succeed. 

¶ All people can learn. 

¶ Individuals are responsible for the choices they make. 

¶ Each person bears responsibility to work toward the common good of the community. 

¶ The family is the primary influence in the development of the child. 

¶ Shared moral values are essential for the well being of the individual and the community. 

¶ The strength of the community is directly related to the strength of its schools. 

¶ Diversity increases the opportunity for mutual respect and personal growth. 

¶ High expectations and hard work drive individuals and organizations toward excellence. 

¶ The education of the entire population is fundamental to the survival of democracy. 

¶ Education is a responsibility shared by students, families, school and community. 

¶ Education expands opportunities throughout life. 
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WORDS FROM THE SUPERINTENDENT 
The annual State of the Schools is a document that I have produced each spring from 2006 through 2009.  For the 

2010 State of the Schools report, the format has been changed, and the time of the report has shifted to the fall.  

The first four annual reports provided a chance for me to review for the Board of Education my overall assessment 

of the district and our progress toward district goals.  The documents focused on the main functions of the district 

ŀƴŘ ǿŜǊŜ ƭŀǊƎŜƭȅ ƛƴ ƴŀǊǊŀǘƛǾŜ ŦƻǊƳΦ  !ƴ ŀŘŘƛǘƛƻƴŀƭΣ ŀƴƴǳŀƭ ǊŜǇƻǊǘ ǘƻ ǘƘŜ .ƻŀǊŘ ŦǊƻƳ ǘƘŜ {ǳǇŜǊƛƴǘŜƴŘŜƴǘΩǎ ƻŦŦƛŎŜ Ƙŀǎ 

ƻŎŎǳǊǊŜŘ ŜŀŎƘ hŎǘƻōŜǊ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ŀ ǊŜǾƛŜǿ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ǎǘǳŘŜƴǘ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ǾŀǊƛƻǳǎ ŀǎǎŜǎǎƳŜƴǘǎ ς state 

testing (Assessment of Skills and Knowledge ς ASK & the High School Proficiency Assessment ς HSPA), Standardized 

Achievement Test -- SAT, Advanced Placement (AP) Tests, etc.  For 2010, these two reports ς the State of the 

Schools and the annual testing report -- have been combined into this one document. 

It is my intention to provide the members of the Board of Education a single source of critical, district information 

that can be used as a reference throughout the school year.  This new State of the Schools document will still 

provide an assessment of the district overall and our progress toward district goals, but the emphasis will be on 

providing that assessment through an increased use of data.  Woodbury City Public School personnel have 

benefited from the servƛŎŜǎ ƻŦ ŀƴ 9Ǿŀƭǳŀǘƛƻƴ ϧ wŜǎŜŀǊŎƘ /ƻƻǊŘƛƴŀǘƻǊΣ !ƪƛǎƘŀ WƻƴŜǎΦ  aǎΦ WƻƴŜǎΩ ǿƻǊƪ ƛƴ ǘƘŜ ŘƛǎǘǊƛŎǘ 

since the beginning of the 2009-10 school year has provided an opportunity for increased utilization of data in 

decision-making in all areas of our work as a school district.  Her work last fall provided a significant shift toward 

greater detail in the analysis of student assessments that was presented to the Board in October 2009.  This new 

format for providing detailed assessment analysis has now been folded into the State of the Schools report. 

Therefore, look for the State of the Schools each October.  The report will review the past school year.  District 

highlights will be captured, the progress toward the accomplishment of the objectives of Strategic Plan will be 

reviewed, student performance on test assessments will be analyzed, and other key areas of overall district 

functioning will be highlighted. 

What we often miss when looking at data is the human element of the work that we accomplish on a daily basis.  

Woodbury City Public Schools continue to function as exciting, positive environments for teachers and support staff 

ǘƻ ǿƻǊƪ ƛƴ ŀ ŎƻƭƭŀōƻǊŀǘƛǾŜ ŦŀǎƘƛƻƴ ƻƴ ōŜƘŀƭŦ ƻŦ ǘƘŜ /ƛǘȅΩǎ ŎƘƛƭŘǊŜƴΦ  ¢ƘŜ ŎŀǊƛƴƎ ŀŘǳƭǘǎ ŜƳǇƭƻȅŜŘ ōȅ ǘƘŜ .ƻŀǊŘ ƻŦ 

Education work to provide a student-centered educational environment in which each child is known well, and 

each is challenged to achieve academically and socially.  Our parents and our students often provide the best 

advertisement for the district ς success stories that unfold one student at a time.  We are proud to be members of 

the Woodbury City Public Schools and proud of our students. 

 

2009-10 DISTRICT HIGHLIGHTS  
Each year produces a series of highlights that can be referenced in order to capture the excitement and growth of 

the district.  Below are the highlights of the 2009-10 school year for the Woodbury City Public Schools: 

¶ February 10, 2010, correspondence from Bret Schundler, Acting Commissioner indicating that the district 

has now satisfied the required indicators associated with the New Jersey Quality Single Accountability 

/ƻƴǘƛƴǳǳƳ όbWv{!/ύ ǊŜǾƛŜǿ ǇǊƻŎŜǎǎ ŀƴŘ ǘƘŀǘ ƘŜ ǿŀǎ άǇƭŜŀǎŜŘ ǘƻ ŘŜǎƛƎƴŀǘŜ ƻǳǊ ŘƛǎǘǊƛŎǘ ŀǎ ŀ ΨƘƛƎƘ 

ǇŜǊŦƻǊƳƛƴƎ ŘƛǎǘǊƛŎǘΦΩέ 
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¶ Spring 2010 state testing results indicating that the elementary schools and the senior high school have all 

made Adequately Yearly Progress (AYP) for the 2009-10 school year.  Given that this was the second, 

consecutive year that Evergreen Avenue elementary school made AYP, the school was removed from a 

School In Need of Improvement (SINI) status. 

¶ The graduating senior class currently represented at some of the most prestigious colleges/universities in 

the country including the United States Military Academy; the United States Naval Academy; the University 

of Pennsylvania; and top regional schools like Wesleyan University, the College of New Jersey, and Drexel 

University. 

¶ The Woodbury 2010 graduating seniors having 23% of the class score a 3, 4, or 5 on an Advanced 

Placement Test.  Only one other South Jersey high school out-performed this Woodbury accomplishment. 

¶ The expansion of a rigorous Option II program at Woodbury Jr.-Sr. High School for students -- one that 

ƘŜƭǇǎ ǘƘŜ ŘƛǎǘǊƛŎǘ ǊŜŀƭƛȊŜ ƛǘǎ Ƴƛǎǎƛƻƴ ǘƻ ōŜ ŀ άƭŜŀŘŜǊ ƛƴ ǇŜǊǎƻƴŀƭƛȊŜŘ ŜŘǳŎŀǘƛƻƴέ ς with a total of 84 high 

school students (nearly 20% of the high school population) participating in some Option II experience 

during the school year. 

¶ New Advanced Placement Courses in the area of AP Biology (2009-10), AP Language & Composition (2009-

10), and AP Spanish (2010-11) added to the high school course offerings ς bringing the current total of AP 

course offerings at the high school to eleven different courses. 

¶ Added enrichment and remedial programs introduced to the summer school programming for 2010, both 

at the elementary and secondary levels, so that students had increased opportunities to extend learning 

experiences into the summer months. 

¶ The revamping of the Woodbury High School Alternative Program so as to include a new delivery of 

instruction through the computerized Plato software program through which student academic progress is 

individualized via self-paced instruction. 

¶ The collaborative work of the junior high school faculty and administration with a team of educators 

affiliated with the New Jersey Department of Education to complete a Collaborative Assessment and 

Planning for Achievement (CAPA) process through which three, main recommendations for change will be 

implemented for the 2010-11 school year. 

¶ The continued growth of the Jr.-{ǊΦ IƛƎƘ {ŎƘƻƻƭΩǎ ǿƘƻƭŜ ǎŎƘƻƻƭ ǊŜŦƻǊƳ ƳƻŘŜƭ ς Advancement Via Individual 

Determination (AVID)  by offering AVID Pathways to students in grade six.  This process now completes the 

full cycle of AVID growth at the Jr.-Sr. High School.  AVID Pathways will be a 6th grade program and the AVID 

elective course will  now be available in grades 7-12. 

¶ AVID graduating its second senior class where, once again, 100% of the students were scheduled to enroll 

as freshman in college programs for the 2010-11 school year. 

¶ The accomplishment of important work in the area of social and emotional growth in grades 3-5 through 

the utilization of a new program ς Responsive Classroom ς and in grades 6-8 with the enhanced utilization 

of a companion program ς Developmental Design ς in a newly expanded longer Junior High School 

homeroom period (from six minutes to a new twenty-one minute format) that began for the 2009-10 

school year. 

¶ A new Workplace program where Junior High School students were served an afternoon snack and 

benefited from academic support to aid in homework completion provided by both teachers and college 

age tutors. 

¶ The high schoolsΩ ƛƴǘŜǊǎŎƘƻƭŀǎǘƛŎ ǎǇƻǊǘǎ ǇǊƻƎǊŀƳΩǎ ǇƻǎƛǘƛǾŜ ǊŜǎǳƭǘǎ ŦƻǊ ŀƭƭ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀƴŘΣ ŜǎǇŜŎƛŀƭƭȅ ƻŦ ƴƻǘŜΣ 

the NJSIAA championships:  South Jersey Group I Football Champions; South Jersey Group I Basketball 

Champions and State Group I finalists; and South Jersey and State Group I Boys Track Champions. 
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¶ Continued growth of the technology initiative in conjunction with the installation of SmartBoards in 

classrooms ς all Junior High School classrooms, increased installation in high school classrooms, 

introduction through special NCLB funding at the Evergreen School in grades 3-5, special education funding 

that provided installation to all self-contained classes in the district, and plans to expand across all of the 

ŘƛǎǘǊƛŎǘΩǎ ƎǊŀŘŜǎ о-5 for the 2010-11 school year. 

¶ ²ŀƭƴǳǘ {ǘǊŜŜǘ 9ƭŜƳŜƴǘŀǊȅ {ŎƘƻƻƭǎΩ ǘǊŀƴǎ-!ǘƭŀƴǘƛŎ άǇŜƴ-Ǉŀƭǎέ ŘƛƎƛǘŀƭ ŎƻƴƴŜŎǘƛƻƴ ǿƛǘƘ ŀ .ǳǊȅΣ 9ƴƎƭŀƴŘ ǎŎƘƻƻƭ 

and the beginning of a communication effort with this same-age group of students. 

¶ /ŀƳƛƭƭŜ LƴǘǊŀǎŎƻΩǎ ǎǳŎŎŜǎǎŦǳƭ ŀǇǇƭƛŎŀǘƛƻƴ ŦƻǊ ŀƴ !Ǌǘƛǎǘ-in-Residence grant for Walnut Street Schools to focus 

on memoir writing for the 2010-11 school year. 

¶ 9ǾŜǊƎǊŜŜƴ ŦŀŎǳƭǘȅΩǎ Ǉƛƭƻǘ ƻŦ ŀƴ ŀŘŘƛǘƛƻƴŀƭ [ŀƴƎǳŀƎŜ !Ǌǘǎ [ƛǘŜǊŀŎȅ ǇǊƻƎǊŀƳ ς the Lucy Calkins Writing 

Workshop ς in grades 3 through 5 --  and finding that the effort significantly enhances student motivation 

to write. 

¶ All elementary schools participation in the Fresh Fruit and Vegetable Program that provided students with a 

sample of different fresh food items on a regular basis throughout the school year. 

¶ The reconfiguration of the early elementary grade self-contained special education classes (K-3) at West 

End and the upper elementary self-contained special education classes (3-5) at Evergreen in order to 

provide for a stronger delivery of the special education program at the elementary schools.  This effort also 

included the introduction of a bus loop so that most students who need to move to a different school other 

than their home school are bussed from their home school to the other school rather than employing a 

pick-up at the actual student home. 

¶ The implementation of a new, two clubs per building initiative through which the schools were able to fund 

before/after school club activities specific to their buildings:  West End ς Fitness Club and W.E.B.S.T.E.R.; 

Evergreen ς !Ǌǘ ŀƴŘ wŜŀŘŜǊǎΩ ¢ƘŜŀǘŜǊ; and Walnut ς Library Club and Students, Leaders, Athletes, & 

Gentlemen -- SLAG. 

¶ The continuation of district staff development in the area of Differentiated Instruction with a focus on 

grades 5 and 8 during the 2010-11 school year.  To date, teachers in grades 5 through 8 have now been 

involved in sustained professional development in the area of differentiated instruction in order assist each 

in meeting the needs of diverse learners in each classroom. 

¶ ! ŎƘŀƴƎŜ ƛƴ ǘƘŜ ŦƻǊƳŀǘ ƻŦ ŦŀŎǳƭǘȅ ƳŜŜǘƛƴƎ ŀǘ ǘƘŜ ŜƭŜƳŜƴǘŀǊȅ ǎŎƘƻƻƭǎ ǘƻ άtǊƻŦŜǎǎƛƻƴŀƭ [ŜŀǊƴƛƴƎ 

/ƻƳƳǳƴƛǘƛŜǎέ ǿƘŜǊŜ ǘƘŜ ƳƻƴǘƘƭȅ ƳŜŜǘƛƴƎǎ ǘƻƻƪ ƻƴ ŀ ƴŜǿ ǎǘǊǳŎǘǳǊŜ ŀƴŘ ŎƻƭƭŜƎƛŀƭ ǇǊƻŦŜǎǎƛƻƴŀƭ 

development became the focus of the gatherings. 

¶ The participation of all schools in various charitable fund raising initiatives with a special emphasis on the 

crisis in Haiti; students were extremely motivated to show their support to assist in the recovery efforts in 

Haiti. 

¶ The completion of significant construction projects associated with the expansion of the parking lots & drop 

off zones for both Walnut and West End for the start of the 2009-10 school year. 

¶ The accomplishment of the work necessary to shift of the new Art rooms that occurred over the course of 

the summers of 2009 and 2010 and renovation of the Jr.-Sr. High School A-Hall classrooms to convert the 

old art rooms to regular academic instructional space. 

¶ The expanded use of the govdeals.com site (government surplus auctions) for the disposition of 

outdate/unused assets ς benefiting the district by improving the ability to obtain enhanced monetary value 

for these items (2008-09:  $37,771; 2009-10:  $25,366; summer 2010:  $26,293). 

¶ A collaborative spirit of understanding and support exhibited by the Woodbury City Council when they 

made the final resolution of the defeated school budget one that was as successful as possible. 
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STRATEGIC PLAN UPDATE 
The 2009-10 school year represented the second year of implementation of thŜ ŘƛǎǘǊƛŎǘΩǎ {ǘǊŀǘŜƎƛŎ tƭŀƴΦ  Lƴ 

addition, the Board of Education has decided to support a periodic update of the plan during the 2010-11 school 

year.  This means that we will be instituting a three-year implementation cycle that will then be able to be adjusted 

through the periodic review process to account for any changes to the school and or larger community 

(incorporating city, state, and/or federal factors into the planning process).  This periodic review process has been 

formalized, and the Planning Committee has already met for a two-day initial meeting in September of 2010. 

Of the thirty-three action plans associated with the original Strategic Plan, work has begun in some form on all but 

seven of the plans.  There continues to be a strong awareness throughout the school community of the importance 

of the Strategic Plan and the role that it plays in driving decision-making.  Updates of the activities that have 

occurred, to date, in each of the action plans were provided to the Planning Committee for their 2010-11 work.  

That document is included as an appendix to this State of the Schools report (Appendix A). 

 

KEY OBJECTIVES 
 

Objective 1 

By 2013, each student will be proficient on state and local assessments and at least 50% of our 

students in each ethnic, gender and socioeconomic sub-group will achieve at the advanced 

proficiency level.  

 

Woodbury continues to focus on improving the academic success of all students throughout the district as 

measured by their performance on standardized and local assessments. To date, Woodbury has not met this 

objective outright; our proficiency trends and growths are generally parallel to those of the State. Our elementary 

schools currently outperform our District Factor Group ςB (DFG-B) in both Language Arts Literacy (LAL) and in 

aŀǘƘΦ hǳǊ WǳƴƛƻǊ IƛƎƘΩǎ ǇǊƻŦƛŎƛŜƴŎȅ ǊŀǘŜ ƛǎ ǎƭƛƎƘǘƭȅ ǳƴŘŜǊ ƻǳǊ 5CD-B in Language and about 5% lower than our DFG-

B in Math. Woodbury Senior High is currently outperforming our DFG-B in Language and Math. The following charts 

ŀƴŀƭȅȊŜ ²ƻƻŘōǳǊȅΩs efforts to reach the goal of having all students become proficient on these assessments. The 

ǎŜŎǘƛƻƴ ǘƛǘƭŜŘ ά{ǘǳŘŜƴǘ !ŎƘƛŜǾŜƳŜƴǘέ ŘŜǘŀƛƭǎ ²ƻƻŘōǳǊȅΩǎ assessment performance by grade level. 

Woodbury remains committed to this objective, and we hope to see a greater increase in proficiency across the 

district ŘǳŜ ǘƻ ǘƘŜ Ƴŀƴȅ ŀŎŀŘŜƳƛŎ ŀƴŘ ǊŜƭŀǘŜŘ ƛƴƛǘƛŀǘƛǾŜǎ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ǘƘŜ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ 

Strategic Plan.  
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¢ƘŜ ǎŜŎƻƴŘ ǇŀǊǘ ƻŦ ǘƘƛǎ ƻōƧŜŎǘƛǾŜ ŜƳǇƘŀǎƛȊŜǎ ²ƻƻŘōǳǊȅΩǎ mission for all students to achieve at the highest levels 

possible, especially those in the identified subgroups of ethnicity, gender and socioeconomic status. The following 

charts exhibit ²ƻƻŘōǳǊȅΩǎ district-wide progress towards having at least 50% of students in students in these 

subgroups achieve advanced proficiency on standardized assessments and how we faired against the DFG-B and 

the State in 2010. In most cases, we performed below both the DFG-B and the State in the percentage of advanced 

proficient students within each targeted, historically-underperforming subgroupΣ ǿƛǘƘ ǘƘŜ ŜȄŎŜǇǘƛƻƴ ƻŦ ²ƻƻŘōǳǊȅΩǎ 

female and black subgroups who outperformed the DFG-B in Language in 2010. Our white and non-economically 

disadvantaged subgroups continue to demonstrate higher rates of academic performance with both groups 

outperforming the DFG-B in both LAL and Math in 2010. From 2009 to 2010Σ ²ƻƻŘōǳǊȅΩǎ female and black 

subgroups have shown growth in the percentage of students obtaining advanced proficiency in LAL, while our 

male, economically disadvantaged and black students have shown growth in Math. This goal of achieving advanced 

proficient performance is one that needs stronger attention and is part of the academic rigor conversations that 

are taking place across the district. 
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Objective 2 

At every level, every student will create, implement and be accountable for a meaningful, 

personalized achievement plan tailored to his or her interests and aspirations. 

 

The two levels of the school program where work has begun on this objective are the Junior High School and Senior 

High School.   

In the Junior High School, the groundwork for students to meet with the school counselor to refocus on individual 

goal setting has been developed.  This goal-setting will become part of the formal process beginning with the 2010-

11 6th grade class.  Goals will be stored in the schools computerized student management system ς PowerSchool.  

By having these in our student database, it will allow for the student, the school counselors, and the parents to 

ǊŜǾƛǎƛǘ ƛƴŘƛǾƛŘǳŀƭ Ǝƻŀƭǎ ǘƘǊƻǳƎƘƻǳǘ ŀ ǎǘǳŘŜƴǘΩǎ ǘŜƴǳǊŜ ƛƴ ǘƘŜ ŘƛǎǘǊƛŎǘΦ  ¢Ƙƛǎ junior high goal-setting activity will be the 

basis for the more formalized personalized achievement plans that will be developed in the high school years. 

The senior high school personal achievement plan experience has been structured around a new Freshman 

Seminar.  This course is a local graduation requirement new for the 2010-11 school year.  The course was 

developed during the 2009-10 school year as Woodbury professionals attended seminars provided by the NJDOE 

ƻƴ ǘƘŜ ƴŜǿ ǎǘŀǘŜ ŜȄǇŜŎǘŀǘƛƻƴ ǘƘŀǘ ƘƛƎƘ ǎŎƘƻƻƭ ǎǘǳŘŜƴǘǎ ǿƛƭƭ ŀƭƭ ƘŀǾŜ άǇŜǊǎƻƴŀƭƛȊŜŘ ƭŜŀǊƴƛƴƎ ǇƭŀƴǎΦέ  ¢ƘŜǎŜ ǎŜǎǎƛƻƴǎ 

dove-tailed perfectly with our local Strategic Plan to accomplish this similar goal.  The coursework for Freshman 

Seminar:  Navigation 101 was designed over the summer of 2010.  Students will use an electronic portfolio that will 

allow their personalized learning plans to be monitored and updated with the support of their school counselor 

throughout their high school experience once the Freshman Seminar concludes. 

The elementary grade experiences designed to support the accomplishment of this objective are targeted for 

activation during the upcoming 2010-11 school year.  Here, the focus will be on student-led conferences in which 

goal-centered conversations will be planned and occur with the student, parent, and teacher all participating. 

 

Objective 3 

By 2010, each student will graduate with a post-secondary plan that aligns with his or her 

individual career and/or educational goals. 

 

These post-graduation plans are currently part of the practice of the high school program as each student works 

with his/her counselor in design a successful transition to the post-secondary world.  Specifically, this work will be 

more formalized through the utilization of a software program that students will be introduced to in the new 

Freshman Seminar course.  This software package ς Naviance ς will provide for a series of opportunities to 

complete the foundational work associated with the development of a strong post-secondary plan.  The district 

ƭƻƻƪǎ ǘƻ ƛƳǇƭŜƳŜƴǘ άǇƛƭƻǘέ ŜŦŦƻǊǘǎ όǿƛǘƘ ƧǳƴƛƻǊǎ ŀƴŘ ǎŜƴƛƻǊǎύ ƛƴ ŎƻƴƧǳƴŎǘƛƻƴ ǿƛǘƘ ǘƘŜ ǎƻŦǘǿŀǊŜ ƛƴ ŀŘǾŀƴŎŜ ƻŦ ƻǳǊ 

ŎǳǊǊŜƴǘ ŦǊŜǎƘƳŜƴ ŎƭŀǎǎΩǎ ǿƻǊƪ ǿƛǘƘ ǘƘŜ ǇǊƻƎǊŀƳΦ 
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Objective 4 

All students will develop and consistently demonstrate the character traits of a responsible citizen. 

¢Ƙƛǎ ƭŀǎǘ ƻōƧŜŎǘƛǾŜ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ǘƘŜ {ǘǊŀǘŜƎƛŎ tƭŀƴ Ƙŀǎ ŀ ǎŜǊƛŜǎ ƻŦ άŎƘŀǊŀŎǘŜǊ ǘǊŀƛǘέ ǎǘǊŀǘŜƎƛŜǎ ŘƛǊŜŎǘƭȅ ƭƛƴƪŜŘ ǘƻ ƛǘǎ 
accomplishment (Strategy IIΥ  ά²Ŝ ǿƛƭƭ ƛŘŜƴǘƛŦȅΣ ƳƻŘŜƭΣ ǊŜƛƴŦƻǊŎŜΣ ŀƴŘ ƳŜŀǎǳǊŜ ŎƘŀǊŀŎǘŜǊ ǘǊŀƛǘǎ ƻŦ ǊŜǎǇƻƴǎƛōƭŜ 
ŎƛǘƛȊŜƴǎƘƛǇ ǘƘŀǘ ŀǊŜ ƛƳǇƻǊǘŀƴǘ ǘƻ ǘƘŜ ²ƻƻŘōǳǊȅ ŎƻƳƳǳƴƛǘȅΦέύ  ¦ƴŘŜǊ {ǘǊŀǘŜƎȅ LLΣ ǘƘŜǊŜ ŀǊŜ ǘƘǊŜŜ !Ŏǘƛƻƴ tƭŀƴǎΥ  

¶ Integrate Responsive Classroom through grades preschool through 5. 

¶ Integrate Development Design throughout grades 6 through 8. 

¶ Establish a required service learning program at the high school. 

Each of the above action plans has been given significant attention provided during the first two years of 

implementation efforts associated with the Strategic Plan.  All faculty members in grades 3-5 were trained in the 

Responsive Classroom during a week-long summer training session in the summer of 2009.  These grades 

implemented Responsive Classroom activities throughout the 2009-10 school year, and then, this same group of 

teachers ǊŜŎŜƛǾŜŘ ǘƘŜ ά¸ŜŀǊ нέ ǘǊŀƛƴƛƴƎ ŦƻǊ wŜǎǇƻƴǎƛǾŜ /ƭŀǎǎǊƻƻƳ ŘǳǊƛƴƎ ǘƘŜ ǎǳƳƳŜǊ ƻŦ нлмлΦ  {ƛƳƛƭŀǊƭȅΣ ǘƘŜ junior 

High School faculty has moved through two summers of intensive training for Developmental Designs (summer of 

2008 and 2009); there was an opportunity for those who needed training to also receive it at Woodbury during the 

summer of 2010.  Developmental Design activities take place during homeroom period three days a week; during 

the 2009-10 school year, a new, extended block of time was provided to the junior high to assist in accomplishing 

this Action Plan.  Also, the regular Friday schedule provides for an even longer homeroom period to accommodate 

class meetings, and those who are not participating in the designated meeting for the week have this much longer 

block of time to work with Development Design activities.  At the Junior High School, these activities have been 

named άIŜǊŘ IǳŘŘƭŜǎΦέ 

At the high school, the service learning requirement was established through a board policy revision to the local 

graduation requirements during the 2009-10 school year.  Starting with the entering freshman class for the 2010-

11 school year, students will be required to complete 12 hours of service learning in conjunction with the new 

Freshman Seminar course and then another 60 hours during the course of their high school experience under the 

umbrella of the Option II program.  Students ǿƛƭƭ ǊŜŎŜƛǾŜ ŦƛǾŜ ŎǊŜŘƛǘǎ ƛƴ ǘƘŜ ŀǊŜŀ άǇǊŀŎǘƛŎŀƭ ŀǊǘǎέ ŦƻǊ ǘƘƛǎ ǎƛȄǘȅ Ƙƻǳr 

effort, but more importantly, each will be working toward his/her άǊŜǎǇƻƴǎƛōƭŜ ŎƛǘƛȊŜƴǎƘƛǇέ ƎƻŀƭǎΦ 

The high school provided an added program to support the efforts toward accomplishing this objective:  Challenge 

Day.  Through the support of outside funding in the form of monies secured from the local Municipal Alliance, the 

ƘƛƎƘ ǎŎƘƻƻƭ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴ ǇǊƻǾƛŘŜŘ ŀ ά/ƘŀƭƭŜƴƎŜ 5ŀȅέ ǇǊƻƎǊŀƳ ŦƻǊ ƻǳǊ ƴƛƴǘƘ ƎǊŀŘŜ ǎǘǳŘŜƴǘǎ ŘǳǊƛƴƎ ǘƘŜ нллф-10 

school year.  The Challenge Day mission is to provide youth and their communities with experiential programs that 

demonstrate the possibility of love and connection through the celebration of diversity, truth, and full expression.  

The high school administration feels that this effort would be a worthy, annual addition to the repertoire of district 

programs.  It is recommended ǘƘŀǘ ƛǘ ōŜ ŦƻǊƳŀƭƭȅ ŀŘŘŜŘ ǘƻ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ǎǘǊŀǘŜƎƛŎ Ǉƭŀƴ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ŀŎǘƛƻƴ Ǉƭŀƴǎ 

associated with having all students display the character traits of responsible citizenship. 

The foundation has been well established for this objective.  Work needs to continue to be sure that we have 

ŎƭŜŀǊƭȅ ƛŘŜƴǘƛŦƛŜŘ ǎǇŜŎƛŦƛŎ ŎƘŀǊŀŎǘŜǊ ǘǊŀƛǘǎ ǘƘŀǘ ǿŜ ŀǎǎƻŎƛŀǘŜ ǿƛǘƘ ǘƘŜ ǘŜǊƳ άǊŜǎǇƻƴǎƛōƭŜ ŎƛǘƛȊŜƴΦέ  !ŘŘƛǘƛƻƴŀƭƭȅΣ ǘƘŜ 

means to measure progress toward accomplishing this objective need further clarification.  The Planning 

Committee that has begun the periodic update of the Strategic Plan has directed that the Action Team that worked 

on this strategy be reconvened to address some of these open questions. 
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STATUS OF SCHOOLS 

ELEMENTARY AYP STATUS 
In the 2008-2009 school year, the New Jersey Department of Education introduced revised standardized 

assessments (NJASK) for Grades 3 and 4 in Language Arts Literacy (LAL) and Math. These assessment changes were 

similar to the new test design features introduced in 2007-2008 for Grades 5-8. 

This redesign raised the proficiency cut scores (the total number of questions a student needs to answer correctly 

in order to be considered proficient) for Grades 3 and 4, making it more difficult for students to obtain proficiency 

in both content areas. As a result of the redesign, the State established new Adequate Yearly Progress (AYP) 

benchmarks at the elementary level, included in the chart below. 

 

These changes impacted the Spring 2009 testing and then, again, this past Spring 2010 series of tests. Even with 

the change, all three Woodbury elementary schools met AYP during the 2009-10 school year. Walnut Elementary 

continued to meet AYP requirements from 2009 to 2010. Evergreen Elementary also continued to make 

improvements by meeting AYP in both content areas in 2009 and 2010 after not meeting it in either content area in 

2008. ¢Ƙƛǎ ƴƻǿ ǊŜƳƻǾŜǎ 9ǾŜǊƎǊŜŜƴ ŦǊƻƳ ŀ άIƻƭŘέ {ŎƘƻƻƭ In Need of Improvement Status. While West End 

Elementary failed to meet AYP requirements for LAL in the 2009 school year, they met AYP for both LAL and Math 

ƛƴ ǘƘŜ нлмл ǎŎƘƻƻƭ ȅŜŀǊ ƎƛǾƛƴƎ ǘƘŜƳ ŀ άIƻƭŘέ 9ŀǊƭȅ ²ŀǊƴƛƴƎ Status for 2010.  

 
LANGUAGE MATH 

WALNUT Yes Yes 

EVERGREEN Yes Yes 

WEST END Yes (Year 1 ς Hold) Yes 

JUNIOR/SENIOR HIGH AYP AND SCHOOL IMPROVEMENT STATUS 
While Woodbury Junior High met AYP in LAL in 2009, they were challenged in meeting AYP in 2010 in LAL with the 

Total Population, Special Education, African American, and Economically Disadvantaged students and are ƛƴ ά¸ŜŀǊ 

мέ Early Warning Status. The Junior High also continues to be challenged with meeting AYP in Math with the Total 

Population, Special Education, African-American, and Economically DƛǎŀŘǾŀƴǘŀƎŜŘ ǎǘǳŘŜƴǘǎ ŀƴŘ ƛǎ ƴƻǿ ƛƴ ά¸ŜŀǊ 4έ 

of School In Need of Improvement Status.  
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Woodbury Senior High made AYP in both LAL and Math for 2010, meeting all 41 indicators. Economically 

Disadvantaged students met AYP in Math through safe harbor provisions, while all other benchmark targets were 

met outright.  

Since the Junior-Senior High school is viewed as a single entity by the New Jersey Department of Education (NJDOE) 

for the purposes of AYP status, the school as a whole is now considered to be in Year 4 status as a result of student 

performance at the Junior High School in mathematics. 

CAPA. !ǎ ŀ ǊŜǎǳƭǘ ƻŦ ǘƘŜ WǳƴƛƻǊ IƛƎƘ {ŎƘƻƻƭΩs AYP and School Improvement Status, Woodbury participated in the 

{ǘŀǘŜΩǎ /ƻƭƭŀōƻǊŀǘƛǾŜ !ǎǎŜǎǎƳŜƴǘ ŀƴŘ tƭŀƴƴƛƴƎ ŦƻǊ !ŎƘƛŜǾŜƳŜƴǘ ό/!t!ύ ŦƻǳǊ-day process in the 2009-10 school 

year, designed tƻ άŜƳǇƻǿŜǊ ǎŎƘƻƻƭǎ ŀƴŘ ŘƛǎǘǊƛŎǘǎ ǘƻ Ǝƻ ōŜȅƻƴŘ ŎǳǊǊŜƴǘ ŜŦŦƻǊǘǎ ǘƻ ƛƳǇǊƻǾŜ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘέ 

(New Jersey Department of Education, 2006). Upon completion of the review, the CAPA team offered several 

recommendations to improve student achievement at the Junior High school which included three main action 

items:  

1. Investigate an alternative to the current A/B schedule to ensure that students receive Math instruction 

every day.  

2. Investigate inclusion opportunities for Special Education students ς allowing them to be included in general 

education programming with support. 

3. Investigate a systematic process for regular administrative walkthroughs, including a uniform walkthrough 

form and a process for consistent teacher feedback to be used on a designated basis to collect data and 

provide meaningful feedback to improve instruction with a focus on classroom implementation of 

curricular initiatives and best practices. 

An executive summary of the report can be found on the Junior/Senior High {ŎƘƻƻƭΩǎ ǿŜōǎƛǘŜ at 

http://www.woodburysch.com/schools/displayschool.php?s=hs.  

{ƛƴŎŜ /!t!Ωǎ ƛƴƛǘƛŀƭ ǾƛǎƛǘΣ ²ƻƻŘōǳǊȅ Ƙŀǎ ƳŀŘŜ ƎǊŜŀǘ ǎǘǊƛŘŜǎ ƛƴ ƛƳǇƭŜƳŜƴǘƛƴƎ ǘhe three suggested strategies.  

¶ The junior high school (grades 7 and 8) bell schedule was revised ς eliminating the A/B schedule. Each class 
is now fifty-two minutes long; students receive Math and all other content area subjects daily.  

¶ Beginning September 2010, all Special Needs students in Grade 6 were placed in inclusive classrooms. Small 
groups (five students or less) attend classes in every content area with regular education students. 
Instructional support is provided by two certified teachers. In addition, this process of inclusion has begun 
in mathematics courses for students in Grades 7 and 8. 

¶ Administrative walkthroughs are conducted daily by our administrative team (five administrators). With the 
help of our Evaluation and Research Coordinator, teachers were scheduled randomly by period; each 
administrator is scheduled to conduct three or more walkthroughs each week. Objectives, instructional 
standards, student engagement, and teaching styles (teacher/student centered; laboratory; group work) 
are among the areas observed at various times during an instructional period (beginning, middle, and end).  

STUDENT ACHIEVEMENT  
Student achievement is measured in a variety of ways throughout the district. These measures include NJASK, 

HSPA, Measure of Academic Process (MAP), SAT, PSAT, NJDOE End of Course Assessment (EOC), and College Board 

Advanced Placement Test (AP), as well as the reading and text levels measured by Lexile scores as part of the MAP 

testing. These data are used to not only support teacher instruction in the classroom but to inform data-driven 

curricular and instructional decisions throughout the district. ¢ƘŜ ŦƻƭƭƻǿƛƴƎ ǎŜŎǘƛƻƴǎ ǎǳƳƳŀǊƛȊŜ ²ƻƻŘōǳǊȅΩǎ 

ǎǘǳŘŜƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ŜŀŎƘ ƳŜŀǎǳǊŜ ŦƻǊ ǘƘŜ нлл9-10 school year, including trends and comparisons. For a 

http://www.woodburysch.com/schools/displayschool.php?s=hs
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detailed loƻƪ ŀǘ ²ƻƻŘōǳǊȅΩǎ ǎǘǳŘŜƴǘ ŘŜƳƻƎǊŀǇƘƛŎǎΣ ŀŎŀŘŜƳƛŎ ǇŜǊŦƻǊƳŀƴŎŜ ōȅ ǎǳōƎǊƻǳǇǎ ŀƴŘ ƻǾŜǊŀƭƭ ŀŎŀŘŜƳƛŎ 

performance trends please see Appendices B, C, and D, respectively.  

Please note that only valid test scores of Woodbury City students in school for more than one year were included in 

the analysis of both NJASK and HSPA scores. This mirrors the State requirements for AYP analysis. When available, 

testing analyses include Woodbury City district-wide proficiency comparisons with DFG-B, the State of New Jersey 

and national performance trends; subgroup comparisons by grade level; cluster analyses; and a look at student 

ŀǎǎŜǎǎƳŜƴǘ ǇŜǊŦƻǊƳŀƴŎŜ άōȅ ƎǊŀŘǳŀǘƛƴƎ Ŏƭŀǎǎέ are also included. Comparisons made against the DFG-B should be 

reviewed with the added knowledge that, while school districts in the DFG-B are economically similar, the student 

body ethnic make-up may differ. The chart below compares the racial composition of Woodbury City Schools with 

DFG-B and the State of Jersey.  
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NJASK RESULTS 

The NJASK is a New Jersey assessment requirement for all students in grades 3 through 8. The following sections 

ǎǳƳƳŀǊƛȊŜ ²ƻƻŘōǳǊȅΩǎ 2010 performance on the assessment by school level, cluster ŀƴŘ άŎƭŀǎǎέ. 

Elementary.  Since ǘƘŜ {ǘŀǘŜΩǎ ƛƴǘǊƻŘǳŎǘƛƻƴ ƻŦ ŀ new assessment design that increased the level of difficulty of the 

test at the 3rd and 4th Grade level in 2009Σ ²ƻƻŘōǳǊȅΩǎ оrd and 4th grade students have made great 

improvements in their Math performance and remain steady in their LAL performance. Fifth grade students 

experienced this same test redesign in the 2007-08 school year which caused a decrease in proficiency not only at 

Woodbury but state-wide. Since these changes, ²ƻƻŘōǳǊȅΩǎ ŦƛŦǘƘ ƎǊŀŘŜ students have since increased their LAL 

proficiency percentage by 21.1%. While initially making gains in their Math performance since the test redesign in 

2007-луΣ ²ƻƻŘōǳǊȅΩǎ ŦƛŦǘƘ graders has a slight decrease in overall performance in Math in 2010.  

²ƻƻŘōǳǊȅΩǎ 2010 LAL proficiency levels in Grades 3-5 were comparable to the DFG-B school average yet below the 

{ǘŀǘŜΩǎ ǇǊƻŦƛŎƛŜƴŎȅ ƭŜǾŜƭǎ. In Math, Woodbury studentsΩ rate of proficiency was slightly below the State in Grade 3, 

below the DFG-B and State in Grade 4 and above both the DFG-B and State in Grade 5. 

Woodbury students have consistently performed at higher proficiency rates than DFG-B on the Grade 4 Science 

assessment and increased their proficiency rates by 2.9% from 91.0% in 2009 to 93.9% in 2010.  
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Junior High.  Lƴ нллуΣ ²ƻƻŘōǳǊȅΩǎ NJASK scores were dramatically lower due to the unexpected 

proficiency cut score changes in Grades 6-8 that took place that year.  This impacted all schools 

across the state. These changes increased the level of difficulty for all junior high assessments with 

the exception of Grade 8 LAL which was made slightly easier. Since test design changes in 2008, 

Woodbury Junior HighΩs performance has varied. While scores in Grades 6 and 7 experienced an 

increased level of performance in LAL 2009, they have since experienced a decrease. On the 

contrary, the rate of proficiency in Grade 8 LAL decreased in 2009 yet increased in 2010. In addition, 

the percentage of proficient students in Math in all three Junior High grade levels experienced a 

decreased from 2009 to 2010. 

When comparing Woodbury Junior High to the DFG-B and the State of New Jersey, results were 

mixed. ²ƻƻŘōǳǊȅΩǎ нлмл ǇǊƻŦƛŎƛŜƴŎȅ ƭŜǾŜƭ ƛƴ [![ ǿŀǎ ōŜƭƻǿ ǘƘŜ 5CD-B and the state at all junior 

high grade levels except at the sixth grade whose performance was slightly better than the DFG-B. 

As it relŀǘŜǎ ǘƻ aŀǘƘΣ ²ƻƻŘōǳǊȅΩǎ ǇǊƻŦƛŎƛŜƴŎȅ ƭŜǾŜƭ ǿŀǎ ōŜƭƻǿ ōƻǘƘ ǘƘŜ State and DFG-B at all junior 

high grade levels.  

While Woodbury outperformed both the DFG-B and the State on the Grade 8 Science assessment in 

2009 (87.7%), there was a decrease in their proficiency performance in 2010 (73.5%). In 2010, 

²ƻƻŘōǳǊȅΩǎ DǊŀŘŜ у ǎǘǳŘŜƴǘǎ ƘŀŘ ŀ ƭƻǿŜǊ ǊŀǘŜ ƻŦ ǇǊƻŦƛŎƛŜƴŎȅ rate than the State and slightly lower 

than the DFG-B on the NJASK Science. 
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Language Arts Literacy  Clusters. [ŀǎǘ ȅŜŀǊΩǎ analysis of NJASK LAL content clusters across Grades 3-8 indicated 

that overall, Woodbury students were challenged in meeting proficiency within the writing content cluster. Since 

then, Grades 3, 5, and 6 had average writing cluster means above the Just Proficient Mean (JPM). The JPM is the 

average score in the individual clusters that students, statewide, ǿƘƻ ǎŎƻǊŜ άProficientΣέ achieve. Grade 8 also 

improved their performance in writing, but was 0.1 points away from meeting the JPM. Students in Grades 3, 5 and 

6 outperformed the DFG-B in the writing cluster and students in Grade 5 were 0.1 points away from meeting the 

State average. All other grade levels failed to meet both the DFG-B and State averages.  

At the elementary level, Woodbury students continue to be challenged with meeting the JPM in Reading, Reading-

Working with Text, and Reading-Analyzing Text, yet they are generally performing at or above the same levels as 

the DFG-B.  

At the Junior High level, Woodbury students in Grades 7 and 8 are generally above proficiency in Reading, Reading-

Working with Text, and Reading-Analyzing Text and generally performed at or above the DFG-B. Students in Grade 

6 failed to meet proficiency in these three clusters, yet generally performed at the same level as the DFG-B.  
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Mathematics Clusters. In Math, all grade levels except Grade 7 generally performed with an average at or above 

proficiency in all math content clusters. Students in Grade 7 consistently performed with an average below the JPM 

in most Math content clusters ς Number and Numerical Operations, Geometry and Measurement, Patterns and 

Algebra, Probability and Discrete Math, and Problem Solving ς except for Data Analysis.  

²ƘŜƴ ŎƻƳǇŀǊƛƴƎ ²ƻƻŘōǳǊȅΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ŀƎŀƛƴǎǘ ǘƘŜ 5CD-B and the State at the elementary level, students in 

Grade 3 performed at the State level in Number and Numerical Operations and Geometry and Measurement, while 

performing at or above the DFG-B in all other math clusters. Students in Grade 5 performed above the State in 

Geometry and Measurement and slightly under the State in Data Analysis and Problem Solving. They also 

outperformed the DFG-B in all other Math content clusters. The average Math cluster score for students in Grade 4 

was lower than both the DFG-B and State in all Math content clusters.  

At the junior high level, the average Math cluster score of students in Grades 6-8 was lower than both the DFG-B 

and State in Number and Numerical Operations, Geometry and Measurement and Patterns and Algebra. Grades 6 

and 7 outperformed the DFG-B in Data Analysis and students in Grade 6 outperformed the DFG-B in Problem 

Solving. Students in Grade 8 failed to perform at the level of the DFG-B or the State in Data Analysis or Problem 

Solving.  
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Science Clusters. Lƴ нлмлΣ ²ƻƻŘōǳǊȅΩǎ fourth and eighth grade students continued to perform above proficiency 

in all NJASK Science clusters: Life Science, Physical Science, Earth Science, Knowledge and Application. Students in 

Grade 4 performed at or below the DFG-B in all Science clusters and failed to meet the State average in any Science 

cluster. Students in Grade 8 performed at or above the DFG-B in all Science clusters, yet fell below the State 

average in these clusters. 
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! ,ÏÏË ÁÔ .*!3+ 3ÔÕÄÅÎÔ 0ÅÒÆÏÒÍÁÎÃÅ "Ù Ȱ#ÌÁÓÓȱ. While reviewing historical student performance data, we 

ŦƻǳƴŘ ƛǘ ƛƴǘŜǊŜǎǘƛƴƎ ǘƻ ƭƻƻƪ ŀǘ Ƙƻǿ ²ƻƻŘōǳǊȅΩǎ ƻǿƴ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ǇŜǊŦƻǊƳŜŘ ƻƴ ǘƘŜ bW!{Y ŀǎ ŀ ŎƭŀǎǎΦ ²Ŝ ǿŜǊŜ 

able to track three classes (Class of 2014, 2015, and 2016) over four test administrations and the Class of 2017 over 

three test administrations.  

The Class of 2017, our current 6th Graders, have consistently demonstrated higher levels of proficiency on the 

Math assessment than on the LAL assessment. Yet, while they experienced a great drop in the percentage of 

proficient students after the 2009 State changes in the assessment, they have increased their LAL scores by 8.3% 

and their Math by 15.4%. The gains made by the class of 2017 on the 2010 Math portion brought them only 1.2% 

below the State average. While the Class of 2017 is 7.3% behind the State in LAL, they continue to follow the same 

trend of proficiency as the State each year. In 2010, the Class of 2017 outperformed the DFG-B in both LAL and 

Math, whereas previously they were at about the same rate of prociency for both content areas.  

 

While the Class of 2016, our current 7th Graders, has consistently had high rates of proficiency on the Math portion 

of the assessment, they experienced a 17.7% decrease in proficiency from 2009 to 2010. On the contrary, the Class 

of 2016 increased their proficiency rate in LAL by 7.0% over the same time period. When comparing their 

performance to the State, the Class of 2016 had previously performed at about the same rate of proficiency as the 

State in Math, but now is 8.3% below the State average. Despite this fall, the Class of 2016 maintained a proficiency 

rate in Math slightly above our DFG-B in 2010. The Class of 2016 continues to have a lower LAL proficiency rate in 

than the State, yet outperformed the DFG-B in 2010 by nearly 2%.  
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The Class of 2015, our current 8th Graders, has had mixed levels of performance on the last four administrations of 

the NJASK. Their performance on the Math portion of the assessment has steadily declined over time, reaching a 

low of 38.9% in 2010. While their proficiency rate on the LAL portion increased immediately after the 2008 test 

redesign, it dropped by 2.8% from 2009 to 2010. When comparing their performance to the State, the Class of 

2015 consistently performs below the State in both Math and LAL, yet they tend to follow the same trend of 

proficiency as the State each year. The Class of 2015 had historically outperformed our DFG-B in Math but 

underperŦƻǊƳŜŘ ǘƘŜƳ ƛƴ нлмлΦ ¢Ƙƛǎ ŎƭŀǎǎΩ proficiency rate in LAL remains slightly under our DFG-B.  
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The Class of 2014, our current 9th Graders, experienced a drop in the percentage proficient in LAL after the 2008 

test redesign, but has since seen an increase of 28.7% with 73.4% of the class performing at proficiency on the 

2010 assessment. On the contrary, the Class of 2014 continues to experience a steady decline in proficiency on the 

Math assessment, dropping 3.8% from 2009 to 2010. When comparing their performance to the State, the Class of 

2014 generally performs below the State in both Math and LAL, yet they tend to follow the same trend of 

proficiency as the State each year. This Class continues to perform at about the same rate of proficiency as our 

DFG-B in LAL. Whereas in Math, the Class of 2014 had slightly outperformed our DFG-B in Math over the two 

previous years, they performed at about the same level as our DFB-B in 2010.  

 

 

 

ELEMENTARY CURRICULUM AND INSTRUCTION STRATEGIES 
Woodbury NJASK data indicates improvement from 2009 in Literacy and Math at the elementary levels. The 

initiatives or efforts that contribute to the improved success at the elementary level include: 

¶ Continued implementation of Houghton Mifflin Reading across all grade levels 

¶ Continued professional development support of Academic Coaches 

¶ Year II training of 3rd-5th grade teachers with Responsive Classroom 

¶ Analysis of assessment data from MAP & NJASK to drive instruction 

¶ Participation in [ǳŎȅ /ŀƭƪƛƴǎΩ ²ǊƛǘƛƴƎ ǿƻǊƪǎƘƻǇ pilot (Evergreen) 

¶ Math Olympics 

¶ Continued mapping of the curriculum 
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The Houghton Mifflin K-5 literacy program has improved the cohesion and consistency to literacy instruction in 

Grades K-5. ! ŎƻƳǇǊŜƘŜƴǎƛǾŜ {ƪƛƭƭǎ !ǊǊŀȅ hǾŜǊǾƛŜǿ ƛƴ ǘƘŜ ¢ŜŀŎƘŜǊΩǎ DǳƛŘŜ ŀǎǎƛǎǘǎ ǘŜŀŎƘŜǊǎ ƛƴ ŎǊŜŀǘƛƴƎ ƭŜǎǎƻƴ Ǉƭŀƴǎ 

using best practices to teach lessons which offer our students maximum opportunities for skill application. 

Our Literacy and Math Coaches continue to provide leadership in training and support of our teaching staff in the 

areas of teaching and learning. They ensure the uniformity and continuity of efforts in each of the three 

elementary schools. ¢ƘŜȅ ƘŀǾŜ ōŜŜƴ ƘŜƭǇŦǳƭ ƛƴ ǎǳǇǇƻǊǘƛƴƎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ƛƴƛǘƛŀǘƛǾŜǎ ǎǳŎƘ ŀǎ ŎǳǊǊƛŎǳƭǳƳ ƳŀǇǇƛƴƎΣ 

analyzing test data, supporting grade level meetings and improving vertical articulation of the curriculum. They also 

provide model lessons, training/workshops and help teachers meet school and district goals, while raising 

achievement. 

The Responsive Classroom (RC) model uses guiding principles and practices designed to facilitate social, emotional, 

and academic growth. A second week-long intensive summer training was provided for teachers to fully implement 

the RC approach with an emphasis on Discipline, Guided Discovery and Academic Choice. Students are provided 

school and classroom climates in which expectations are raised through respectful and engaging lessons and 

practices.  

[ǳŎȅ /ŀƭƪƛƴǎΩ ²ǊƛǘƛƴƎ ǿƻǊƪǎƘƻǇ was piloted at the Evergreen School as an approach to teaching writing. Teachers 

in Grades 2 ς 5 were given minimal training by Lucy Calkins and implemented the writing workshop approach. With 

ǘƘŜ ǎǳǇǇƻǊǘ ƻŦ ǘƘŜ [ƛǘŜǊŀŎȅ /ƻŀŎƘΣ ǘŜŀŎƘŜǊǎ ǊŜǇƻǊǘ ƎǊŜŀǘ ǎǳŎŎŜǎǎ ǿƛǘƘ ǎǘǳŘŜƴǘǎΩ ƳƻǘƛǾŀǘƛƻƴ ǘƻ ǿǊƛǘŜ ŀǎ ǿŜƭƭ ŀǎ 

improved quality of writing. Assessment data also showed improvement in student writing achievement. 

For the second year, students in Grades 3-5 participated in the District-wide Math Olympics. Led by the math 

coach, teachers prepared students for the math portion of NJASK through a unique, engaging, and friendly 

competition of math. Students competed locally in their classrooms, then in their buildings and eventually 

represented their schools in a district wide Math Olympics. With the Math Olympics, students not only prepare for 

the state assessment, but increase their overall achievement in mathematics.  

 

JUNIOR HIGH CURRICULUM AND INSTRUCTION STRATEGIES  
Last year, with the help of the CAPA team, several decisions were made that we expect will positively impact 

student achievement at the junior high school level. First, a new schedule that eliminated the blocks in grades 7 & 8 

and created a ƴŜǿ ƭƻƴƎŜǊΣ άǎƛƴƎƭŜέ ǇŜǊƛƻŘ Ŏƭŀǎǎ ς 52 minutes ς for all but elective courses and physical education 

was implemented starting this September, 2010; each subject now meets daily.  In addition, full inclusion was 

implemented in Grade 6. All Special Education students, who are deemed capable, are being included in 

mainstream courses with the support of a Special Education teacher using a co-teaching model.  These students 

receive a study skills class to give students extra support. All students except those who are specifically exempted 

are taking algebra in eighth grade with our advanced math students taking an honors level Integrated Algebra I.  

Next year, we plan to move the inclusion model to seventh grade.  

Differentiated Instruction (DI), now in its fourth year of workshops, has been introduced to the Junior High staff. 

Evidence of differentiation is seen in lesson plans and observed by administrators during walkthroughs. Over the 

summer, many teachers returned for extra training, capably led by Tara Casalunovo (a sixth grade turn-key 

teacher). The junior high teams, led by their team leaders, are working to utilize the MAP test data to inform their 

differentiation. 
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Developmental Design (DD), in our third year of implementation, offers an array of strategies designed to keep 

ȅƻǳƴƎ ǇŜƻǇƭŜ ǎŀŦŜΣ ŎƻƴƴŜŎǘŜŘΣ ǊŜǎǇƻƴǎƛōƭŜΣ ŀƴŘ ŜƴƎŀƎŜŘ ƛƴ ƭŜŀǊƴƛƴƎΦ ¢ƘŜ 55 ŀǇǇǊƻŀŎƘ ƛǎ ά.ŀǎŜŘ ƻƴ ǘƘŜ ōŜƭƛŜŦ ǘƘŀǘ 

healthy, enjoyable relationships are the foundation for success in school. In order to establish and maintain those 

relationships, teachers must know their students; students must come to know and appreciate each other; clear 

parameters for acceptable behavior must be drawn and consistently maintained; and learning must be engaging, 

ŜȄǇƭƻǊŀǘƻǊȅΣ ǊŜƭŜǾŀƴǘΣ ŀƴŘ ǾŀǊƛŜŘΦέ όhǊƛƎƛƴǎ, 2008) Teachers have attended an intensive week-long summer 

workshop where teams gathered to learn these highly specialized and effective strategies. All participants agreed 

ǘƘŀǘ ŀƭǘƘƻǳƎƘ ǎǳōƧŜŎǘ ŀǊŜŀ ŎƻƴǘŜƴǘ ōŜŎƻƳŜǎ ƛƴŎǊŜŀǎƛƴƎƭȅ ŎƻƳǇƭŜȄ ŀƴŘ ǘƘŜ άǎǘŀƪŜǎ ŀǊŜ ƘƛƎƘŜǊέ ŀǘ ǘƘŜ WǳƴƛƻǊ IƛƎƘ 

level, teachers and administrators must not lose sight of relevance and relationships while addressing rigor. This 

January, our team leaders will train any newcomers who have not received the week-long training.  

MAP testing will now be used as a benchmark assessment in Grades 6 through 8. Students will take the exam three 

times during the school year ǎƻ ǘŜŀŎƘŜǊǎ Ŏŀƴ ǳǎŜ ǘƘŜ ǘŜǎǘ ǘƻ ǘǊŀŎƪ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ŀŎƘƛŜǾŜƳŜƴǘΦ ²Ŝ ōŜƭƛŜǾŜ ǘƘŀǘ ǘƘƛǎ 

will encourage teachers to further individualize their instruction so that these tests document real gains in 

achievement. In addition, teachers are working to fully utilize the Descartes in order to both individualize and to 

recognize areas that may not have been emphasized enough. Through their teams, teachers in social studies and 

science are recognizing the skills that align to their subject areas that they may respond to from the MAP data. 

MAP data is particularly useful for the support teachers who are working to ensure that students succeed on the 

ASK. MAP allows teachers to understand not just that students have grown, but whether or not they have achieved 

projected growth during the year. This information can be readily found on the Student Assessment Profiles to 

which all teachers have access.  

Curriculum Mapping. The junior high has completed mapping its courses except for a scattered few elective cycle 

courses. In addition, we are aligning all maps in special education classes to the college prep course curricula, using 

the same curricula with modifications. The maps are allowing us to explore how completely we are aligned to the 

standards.  

 

HSPA RESULTS 
At the high school level, 11th grade students are required to take the High School Proficiency Assessment (HSPA), 

not only to assess student knowledge but also as a graduation requirement. Over three-fourths of HSPA takers 

(82.5%) demonstrated proficiency on the LAL portion of the assessment and over half (64.9%) demonstrated 

proficiency in Math. These were both increases from the previous year. In 2010, the percentage of proficient 

Woodbury students in both LAL and Math was higher than the DFG-B ōǳǘ ŎƻƴǎƛǎǘŜƴǘƭȅ ƭƻǿŜǊ ǘƘŀƴ ǘƘŜ {ǘŀǘŜΩǎ 

average.  

Within each content area, Woodbury HSPA takers performed above proficiency in all content clusters in both LAL 

and Math. In Language, they outperformed the DFG-B in Reading, Working with Text and Analyzing Text, yet failed 

to compete with the State performance on any of the four Language clusters. In Math, Woodbury performed at or 

above our DFG-B in all Math clusters, yet fell below the State average in these clusters.  
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AHSA RESULTS 
The Alternative High School Assessment (AHSA), formerly known as Special Review Assessment (SRA), is an 

ŀƭǘŜǊƴŀǘƛǾŜ ŀǎǎŜǎǎƳŜƴǘ ǘƘŀǘ ŀƭƭƻǿǎ ǎǘǳŘŜƴǘǎ ǘƻ άŜȄƘƛōƛǘ ǘƘŜƛǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ƳŀǎǘŜǊȅ ƻŦ I{t! ǎƪƛƭƭǎέ (New 

Jersey Department of Education, 2010) and can be used as an alternative graduation requirement assessment. Of 

the 17 students who took the AHSA in 2010, all 17 took the Math portion and 2 took the Language portion. The 

majority of students passed on the 1st attempt (13), two passed on the 2nd attempt and 2 did not pass. Of the 15 

who passed, 14 passed the Math section only and one passed the Math and Language sections. Of the two 

students who did not pass, one did not pass the assessment in Math, while the other did not pass it in both Math 

and Language. It should be noted that these two students also failed to meet other graduation requirements that 

prevented them from receiving their diplomas.  

END OF COURSE (EOC) BIOLOGY 
The EOC Biology assessment, which replaced the HSPA 

Science test in 2008, addresses the need to ensure that 

ǎǘǳŘŜƴǘǎ ŀǊŜ άǇǊŜǇŀǊŜŘ ǘƻ ŎƻƳǇŜǘŜ ŦƻǊ Ǉƻǎǘ-secondary 

educational opportunities and careers in a global economyέ 

(New Jersey Department of Education, 2010). All high school 

students, regardless of grade level, enrolled in a first year 

biology requisite course or an AP biology course without completion of any prior high school biology courses are 

required to take the EOC Biology assessment.  

2010 End of Course Biology Results and Comparisons 

  % Proficient Average Scale Score 

Woodbury 43.5% 198.2 

DFG-B 36.4% 189.7 

State 55.9% 206.4 
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While Woodbury students average scale score (198.2) was below that of the State average (206.4) it was higher 

than the average score of the DFG-. όмуфΦтύΦ ¢ƘŜ ŎƘŀǊǘ ƛƴŎƭǳŘŜŘ ŎƻƳǇŀǊŜǎ ²ƻƻŘōǳǊȅ ǎǘǳŘŜƴǘΩǎ нлмл ǎŎƛŜƴŎŜ 

cluster performance on the assessment to that of the DFG-B and the State. Comparisons to 2009 EOC Biology 

results could not be made as the 2009 scores were not scaled and the proficiency rates were not made available on 

reports provided to the district.  

 

 

END OF COURSE (EOC) ALGEBRA 
In the 2009-10 school year, all students taking Algebra I or the course equivalent were required to take the Algebra 

I End of Course assessment. At Woodbury, this assessment was administered to students enrolled in Integrated 

!ƭƎŜōǊŀ LL ŀƴŘ IƻƴƻǊǎ LƴǘŜƎǊŀǘŜŘ !ƭƎŜōǊŀ LL ŎƻǳǊǎŜǎΦ !ǎ ǎƘƻǿƴ ōŜƭƻǿΣ ²ƻƻŘōǳǊȅΩǎ ƻǾŜǊŀƭƭ proficiency rate (18.8%) 

on the assessment was higher than that of the DFG-. όмрΦл҈ύ ōǳǘ ƭƻǿŜǊ ǘƘŀƴ ǘƘŀǘ ƻŦ ǘƘŜ {ǘŀǘŜΩǎ όнфΦл҈ύΦ ¢ƘƻǎŜ 

students in the Honors Integrated Algebra II course outperformed both the State and the DFG-B with one-third of 

students scoring proficient or higher.  

 

 
Woodbury 

DFG-B State 

 
Int. Algebra II HN Int. Algebra II Overall 

Proficient or Above 6.5% 33.3% 18.8% 15.0% 29.0% 

 

HIGH SCHOOL CURRICULUM AND INSTRUCTION STRATEGIES  
Woodbury Junior and Senior High Schools are meeting the goal of offering a personalized and rigorous education to 

its students. Woodbury has replaced its regular courses with two tracksτHonors/AP and College Prep and hopes 

that every student will decide to challenge himself. Towards that end, we have added Math and Literacy support, 

AVID classes with Tutorology, Summer Bridge Programs to enhance AP and high school success, Juntos to enable 

heritage speakers to advance to AP Spanish, and homework Workplace after school for all students in Junior and 

Senior High. It is our intention that students will utilize these layers of support to recognize a personal strength and 

pursue it through the challenge of advanced courses, the zero period college courses, and challenging Option II 

experiences.  
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Detracking Opportunities. Many advances have been made in our efforts to continue to offer rigorous courses to 

all students. We have eliminated our Honors 12 English course in favor of College Prep and AP courses. 

Additionally, we have added AP Spanish and AP Literature & Composition to our course selection. We now have 15 

sections of AP classes taught by teachers who will all have had their AP syllabi approved. Teachers have received 

training from AP and many have received training from AVID to enable them to help all students achieve in these 

challenging courses. Each and every year the number of tests that AP students take, and the number of individual 

students who take one or more AP test rises, as does the total number of passing scores. In addition, we continue 

to offeǊ 9ŀǊƭȅ ƳƻǊƴƛƴƎ άл tŜǊƛƻŘέ DƭƻǳŎŜǎǘŜǊ /ƻǳƴǘȅ /ƻƭƭŜƎŜ /ƭŀǎǎŜǎΤ this fall students are taking Sociology while in 

the spring we expect to offer Psychology. 

 

AP Training for Teachers 

Teacher Name AP Course Teaching Subject Year Trained 

Gary Scavette AP Physics Science 1997 

Megan Lucidi AP Biology Science Training sched. for Nov.; AVID trained 2010 

Robert Banka AP Chemistry Science NT 

Steven Delaney 
AP Language And 

Composition 
English 2009/ AVID Trained - 2010 

Elizabeth Luthke 

AP Literature and 

Composition 
English 

1999 

AP Language and 

Composition 
2009 

Steven Gallatig AP US History Social Studies 1999; AVID Trained 2008 

Andrew Vernon AP Government Social Studies 2009; AVID Trained 2009 

Cheryl Federline AP Spanish World Languages 2010; AVID Trained 2008 

David Snelling 
AP Calculus I Math 

2010; AVID Trained 2005 
AP Calculus II Math 

Terry Savage AP Music Theory Arts 2010 

 

 

Curriculum Mapping. The mapping process is well-under way. This summer, many new curricula were mapped. 

Each department understands the maps that are left to be completed and has a plan to finish these documents. 

Time is set aside for teachers to complete and update the maps that are in place. In a new initiative, several 

teachers are beginning to embellish the maps with detailed planning that will enable them to use the maps as a 

singular source of planning informationςto include standards, objectives, content, learning activities, modifications, 

formative and summative assessments and even links to documents both in Word and on the web. In addition we 

are aligning all special education course maps to the college prep courses using the same curricula with 

modifications. Several departments, Math, English and Science have begun to make use of the documents to align 

and cascade skills and content, to evaluate for omissions and redundancies, and to share best practice within the 

department.  
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MAP Testing. MAP testing has been available to grades 9 and 10. The results supply us with additional information 

regarding which students need interǾŜƴǘƛƻƴ ŀƴŘ ǘƘŜ ŜȄǘǊŀ άǇǳǎƘέ ǘƻ ōŜŎƻƳŜ ǇǊƻŦƛŎƛŜƴǘ ŀƴŘ ŀōƻǾŜ ƻƴ ǎǘŀƴŘŀǊŘƛȊŜŘ 

assessments. The department chairpersons assist teachers with the process of reviewing, analyzing and using data 

to form groups and generate learning plans that align to the needs of the class and of individual students within the 

class. Training to uǎŜ a!t ǊŜǎǳƭǘǎ ƛǎ ŀ ǇŀǊǘ ƻŦ ƻǳǊ [ƻŎŀƭ tǊƻŦŜǎǎƛƻƴŀƭ 5ŜǾŜƭƻǇƳŜƴǘ /ƻƳƳƛǘǘŜŜΩǎ plan, and our 

department chairs will be leading sessions in their meetings to further enhance the use of this testing data. The 

student profiles are another response to the MAP scores, allowing teachers to understand the strengths and 

weaknesses of their students by reviewing a single document.  

Option II. We are now starting our third year of Option II programming. The second year of the Option II program 

has brought significant growth and expansion. Approximately 460 high school credits were earned within the 2009-

мл ǎŎƘƻƻƭ ȅŜŀǊΣ ŜƴŎƻƳǇŀǎǎƛƴƎ ƻǾŜǊ мр ǳƴƛǉǳŜ άƭŜŀǊƴƛƴƎ ŎŀǘŜƎƻǊƛŜǎέ ŀƴŘ ǎǇŀƴƴŜŘ т ƻǳǘ ƻŦ ǘƘŜ ф bŜǿ WŜǊsey CCCS. In 

the continuation of these ƛƴƛǘƛŀǘƛǾŜǎΣ ²ƻƻŘōǳǊȅΩǎ {ǘǊŀǘŜƎƛŎ tƭŀƴ ŎƻƴǘƛƴǳŜǎ ǘƻ ǇǊƻǾƛŘŜ ŀ ǇŀǘƘǿŀȅ ŦƻǊ ŜǾŜǊȅ ǎǘǳŘŜƴǘ 

to create, implement and be accountable for his/her very own meaningful and personalized educational plan. 

The 2010-11 school year will bring further expansion of the Option II umbrella and the programs it supports. 

CǊŜǎƘƳŀƴ {ŜƳƛƴŀǊ ǿƛƭƭ ǎƻƭƛŘƛŦȅ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ Ǉƻǎǘ-secondary plan that will align with his/her own career and 

educational goals. New curriculum will integrate high school counselors, post-secondary exploration and an 

ultimate 10 year plan; all vital in providing a smooth transition into college. It will also support the new Service 

Learning graduation requirement; fostering greater interactions between students and the community, while 

earning Option II credits towards high school graduation. 

To date, Option II has been a resource to well over 100 students who were able to use creative scheduling and 

unique experiences to truly live the mission of Woodbury City Public Schools (a leader in personalizing education). 

As an added bonus, many of these students received publicity and media coverage ς to further solidify the great 

level of commitment that they have put forth and the positive outcome it has had on their school and community. 

²ƻƻŘōǳǊȅΩǎ ŀōƛƭƛǘȅ ǘƻ ƛƴǘŜƎǊŀǘŜ hǇǘƛƻƴ LL ƛƴǘƻ ǘƘŜ Řŀƛƭȅ ƭƛŦŜ ƻŦ ŀ ǎǘǳŘŜƴǘ has potential for more growth. A recently 

ŀŘƳƛƴƛǎǘŜǊŜŘ ǎǳǊǾŜȅ ŎŀǇǘǳǊŜŘ ŀ άǎƴŀǇǎƘƻǘέ ƻŦ ŎǳǊǊŜƴǘ ŦǊŜǎƘƳŜƴ ŀƴŘ ǘƘŜƛǊ ƻǇƛƴƛƻƴǎ ǊŜƎŀǊŘƛƴƎ ǎǳǇǇƻǊǘ ǎȅǎǘŜƳǎ 

available at the high school level. Survey results will set a baseline and help cultivate a multi-tiered tracking 

mechanism essential for paralleling the programmatic benchmarks outlined in the 5 year Strategic Plan. 

MAP RESULTS 
In the 2009-10 school year, MAP testing was conducted twice in Grades 2 through 10. Typically, used to measure 

studentsΩ growth in three content areas ς Math, Reading and Literacy ς the test is administered in the fall of each 

school year and again in spring. The same goal strands are measured in grades 3-10, while students in the 2nd 

Grade only take a Math and Reading version on the MAP with a different set of goal strands. The sections below 

highlight how Woodbury performed on the MAP during the 2010 school year by goal strand and with comparisons 

against the norm. ¢ƘŜ ǘŀōƭŜǎ ŀƴŘ ŎƘŀǊǘǎ ōŜƭƻǿ ŜŀŎƘ ƻŦ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǎŜŎǘƛƻƴǎ ŘŜǘŀƛƭ ²ƻƻŘōǳǊȅΩǎ a!t ǇŜǊŦƻǊƳŀƴŎŜ 

by school level.  

Elementary  

In Math, grades 3-5 ended the school with a Math RIT higher than the norm, while students in Grade 2 grew 13.8 

points from fall to spring yet fell slightly short of meeting the norm. Grades 3-5 demonstrated growth in all Math 

goal strands ς performing the highest in Patterns and Algebra and Numbers and Operations, while performing 

lowest in Mathematical Processes. Students in Grade 2 demonstrated growth in all Math goal strands expect for 

Statistics and Probability ς their weakest goal strand. Grade 2 performed the highest in Computation and Algebra.  
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In Reading, Grades 3 and 5 ended the school year with a Reading RIT slightly above the norm and Grades 2 and 4, 

slightly below, although all four Grades demonstrated some degree of growth from Fall to Spring. Grades 3-5 

demonstrated growth in all Reading goal strands ς performing at about the same level among all goal strands. 

Grade 2 demonstrated most growth from Fall to Spring in the Concepts about Print goal strand ς their highest 

performing goal strand, yet had a decrease in performance in the Vocabulary & Word Structure goal strand ς their 

lowest.  

While students in Grades 3-5 demonstrated overall growth from Fall to Spring in Language Usage, they fell slightly 

short of the norm in Grades 3 and 4, yet 1.0 point about the norm in Grade 5. They also demonstrated growth in all 

Language Usage goal strands with Mechanics/Spelling and Writing Product being their highest performing goal 

strands and Writing Process being their lowest. Students in Grade 2 do not take a Language Usage portion of the 

MAP.  

Overall, Elementary students performed higher on the Math portion of the MAP than on the Reading and 

Language.  

 

Math 

  
Fall 2009 Avg. 

RIT Score 
Fall Norm 

RIT 
Above/Below 
the Fall Norm 

Spring 2010 Avg. 
RIT Score 

Spring 
Norm RIT 

Fall to Spring 
Growth 

Above/Below 
the Spring Norm 

Grade 2 175.9 179.5 -3.6 189.7 190.8 13.8 -1.1 

Grade 3 192.8 192.1 0.7 204.6 202.4 11.7 2.2 

Grade 4 200.5 203.0 -2.5 213.0 211.4 12.5 1.6 

Grade 5 213.6 211.7 1.9 222.9 219.2 9.3 3.7 

 

Reading 

  Fall 2009 Avg. 
RIT Score 

Fall Norm 
RIT 

Above/Below 
the Fall Norm 

Spring 2010 Avg. 
RIT Score 

Spring 
Norm RIT 

Fall to Spring 
Growth 

Above/Below 
the Spring Norm 

Grade 2 175.7 179.7 -4.0 189.1 189.6 13.4 -0.5 

Grade 3 190.4 191.6 -1.2 199.8 199.0 9.4 0.8 

Grade 4 198.4 200.1 -1.7 204.9 205.8 6.5 -0.9 

Grade 5 205.9 206.7 -0.8 211.2 211.1 5.3 0.1 

      
  

 Language Usage 

  
Fall 2009 Avg. 

RIT Score 
Fall Norm 

RIT 
Above/Below 
the Fall Norm 

Spring 2010 Avg. 
RIT Score 

Spring 
Norm RIT 

Fall to Spring 
Growth 

Above/Below 
the Spring Norm 

Grade 2 N/A N/A N/A N/A N/A N/A N/A 

Grade 3 189.7 192.6 -2.9 200.1 200.5 10.4 -0.4 

Grade 4 198.3 201.0 -2.7 206.2 207.0 7.9 -0.8 

Grade 5 207.2 207.2 0.0 212.8 211.8 5.6 1.0 
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Junior High  

At the junior high level, all grade levels demonstrated an overall RIT growth from Fall to Spring in all three content 

areas, yet did not perform at or above the norm. Performance in all content areas varied, yet indicates a need to 

improve performance overall.  

In Math, junior high students demonstrated growth in all goal strands except Mathematical Processes, where there 

was a very slight decrease. They performed highest in Data/Probability/Discrete Math and lowest in Mathematical 

Processes.  

In Reading, Junior High students demonstrated growth all Reading goal strands from fall to spring. They performed 

highest in Response to Text and lowest in Concepts about Print.  

Junior high students demonstrated growth in all Language goal strands except for Mechanics/Spelling. They 

performed highest in Writing Forms and lowest in Mechanics/Spelling although the difference was very small. 

 

Senior High  

²ƻƻŘōǳǊȅΩǎ {ŜƴƛƻǊ IƛƎƘ ǎǘǳŘŜƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ǘƘŜ a!t ǿŀǎ ƳƛȄŜŘΦ ²ƘƛƭŜ DǊŀŘŜ ф ŘŜƳƻƴǎǘǊŀǘŜŘ ŀƴ ƻǾŜǊŀƭƭ RIT 

growth in all three content areas, grade 10 only demonstrated RIT growth in Reading while showing a decrease in 

Math and Language Usage from fall to spring. In addition, both grade levels failed to meet the norm in all three 

content areas, indicating a general need for improvement. 

As it relates to Math, senior high students decreased their performance from fall to spring in all goal strands except 

for Data/Probability/Discrete Math which showed a slight increase in performance over this time frame. They 

performed the highest in Data/Probability/Discrete Math and lowest in Mathematical Processes.  

Similarly, senior high students increased their performance from fall to spring in all reading goal strands except for 

Response to Text where a slight decrease was shown. They performed the highest in Response to Text and lowest 

in Concepts about Print.  

Senior High students performed slightly higher in the Writing Forms goal strand, yet demonstrated a decrease in 

performance in all other Language Usage goal strands. They performed the highest in Writing Forms and the lowest 

in Writing Process. 
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Math 

  
Fall 2009 Avg. RIT 

Score 
Fall Norm 

RIT 
Above/Below the 

Fall Norm 
Spring 2010 

Avg. RIT Score 
Spring 

Norm RIT 
Fall to Spring 

Growth 
Above/Below 

the Spring Norm 

Grade 6 216.2 218.3 -2.1 222.3 223.8 6.2 -1.5 

Grade 7 222.5 224.1 -1.6 225.0 228.3 2.5 -3.3 

Grade 8 225.6 229.3 -3.7 231.6 232.7 6.1 -1.1 

Grade 9 230.6 231.6 -1.0 232.3 234.0 1.7 -1.7 

Grade 10 238.2 235.2 3.0 235.8 237.1 -2.4 -1.3 

  
  

 
  

 Reading 

  Fall 2009 Avg. RIT 
Score 

Fall Norm 
RIT 

Above/Below the 
Fall Norm 

Spring 2010 
Avg. RIT Score 

Spring 
Norm RIT 

Fall to Spring 
Growth 

Above/Below 
the Spring Norm 

Grade 6 206.2 211.6 -5.4 213.4 214.8 7.2 -1.4 

Grade 7 213.9 215.4 -1.5 216.2 217.9 2.2 -1.7 

Grade 8 216.5 219.0 -2.5 218.4 221.2 1.8 -2.8 

Grade 9 218.9 220.9 -2.0 220.2 222.6 1.3 -2.4 

Grade 10 224.7 223.9 0.8 225.3 225.4 0.6 -0.1 

      
  

 Language Usage 

  
Fall 2009 Avg. RIT 

Score 
Fall Norm 

RIT 
Above/Below the 

Fall Norm 
Spring 2010 

Avg. RIT Score 
Spring 

Norm RIT 
Fall to Spring 

Growth 
Above/Below 

the Spring Norm 

Grade 6 211.5 211.7 -0.2 214.6 215.1 3.1 -0.5 

Grade 7 213.8 215.1 -1.3 217.4 217.7 3.6 -0.3 

Grade 8 216.9 218.4 -1.5 218.8 220.4 1.8 -1.6 

Grade 9 219.5 219.4 0.1 219.7 220.8 0.1 -1.1 

Grade 10 223.3 221.6 1.7 221.8 222.9 -1.5 -1.1 
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Since last year, the district has seen a vast improvement in the use of MAP assessment scores to inform and drive 

instructional changes. Teachers, district wide, appear to have a general understanding of overall RIT scores, Goal 

RIT scores and Adjectives, Descartes and Norms. To increase teachersΩ use and understanding of MAP, Woodbury 

continues to provide training throughout the year at in-services and during team meetings. Student profiles may also 

assist in providing teachers with more readily available and comprehendible MAP data for teacher use.  

Reading Levels 
With each administration of the Reading MAP assessment, each student is given a Lexile score which can be used to 

assess whether or not a student is reading at the typical Reading or Text level of students at their grade level. Typical 

Reading and Text Levels are prescribed by Lexile (MetaMetrics, Inc.) based on Lexile Reading and Text measures. A 

Reading measure represents a studenǘΩǎ ŀōƛƭƛǘȅ ǘƻ ǊŜŀŘ ǘŜȄǘ, and a Text ƳŜŀǎǳǊŜ ǊŜǇǊŜǎŜƴǘǎ ŀ ǎǘǳŘŜƴǘΩǎ ŀōƛƭƛǘȅ ǘƻ 

comprehend text. 

.ŀǎŜŘ ƻƴ [ŜȄƛƭŜ ǎŎƻǊŜǎ ŦǊƻƳ ²ƻƻŘōǳǊȅΩǎ {ǇǊƛƴƎ нл10 administration of the MAP across Grades 2-10, the percentage of 

students reading at or above the typical Reading level of their grade was much higher than those reading at or above the 

typical Text level of their grade. The percentage of 8th grade students reading at their typical reading level was the 

lowest (69.7%) while the percentage of 2nd graders reading at their typical reading level was the highest (90.1%). In 

addition, the percentage of students reading at grade level increased from 2009 to 2010 in Grades 2, 3, 5 and 7. There 

was also an increase in the percentage of studeƴǘǎ ǇǊŜǇŀǊŜŘ ŦƻǊ ǘƘŜ ƴŜȄǘ ƎǊŀŘŜΩǎ ǊŜŀŘƛƴƎ level in Grades 3, 7 and 9. As it 

relates to typical text levels, Grade 9 was the lowest with 37.4% reading at the typical text level of their grade and Grade 

2 was the highest with 71.1% reading at the typical text level of their grade. Most grade levels increased their 

percentage of students performing at or above the typical text level for their grade from 2009 to 2010 except for Grades 

2 and 9. TheǊŜ ǿŀǎ ŀƭǎƻ ŀƴ ƛƴŎǊŜŀǎŜ ƛƴ ǘƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ǎǘǳŘŜƴǘǎ ǇǊŜǇŀǊŜŘ ŦƻǊ ǘƘŜ ƴŜȄǘ ƎǊŀŘŜΩǎ ǘŜȄǘ ƭŜǾŜƭ ƛƴ DǊŀŘŜǎ оΣ рΣ 

6, 8 and 10.  
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ADVANCE PLACEMENT (AP)  
While any Woodbury student has the option to take the 

AP assessment, used to earn college credit and advanced 

placement, depending on their course selection and post-

graduation plans; the test is typically taken by students 

who are enrolled in AP courses. In the 2009-10 school 

year, Woodbury saw a great increase in the number of 

students taking AP assessments and the number of AP 

tests taken. Increased access to AP courses, as a result of 

increased AP course offerings, along with the AVID 

ǇǊƻƎǊŀƳΩǎ ǇǳǎƘ ŦƻǊ ƛǘǎ students to take AP courses are 

both possible contributing factors into the great increase 

in the number of AP tests taken and test takers (see the 

chart to the right).  

In 2009-10, ǎǘǳŘŜƴǘǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ !t ŀǎǎŜǎǎƳŜƴǘǎ 

varied greatly. Out of a possible 5 points, where 3 is 

passing, those students who took the U.S. History, English 

Language Composition, Government & Politics, Biology, 

and Music Theory exams have average scores below 2.5. 

On the contrary, students who took the Calculus AB and 

BC assessments scored an average of 4.3 and 4.7, 

respectively. This is a 0.3 point increase on both Calculus 

assessments, from the previous year. Students who took 

the Physics AP assessment had an average score of 3.0. 

¢ƘŜ ŎƘŀǊǘ ƛƴŎƭǳŘŜŘ ǎǳƳƳŀǊƛȊŜǎ ²ƻƻŘōǳǊȅ ǎǘǳŘŜƴǘΩǎ 

performance on the AP assessment from 2008 to 2010.  

Recently, a CollegeBoard representative provided the 

district with some comparative data that demonstrates 

ǘƘŀǘ ²ƻƻŘōǳǊȅΩǎ нллу-09 AP participation and 

performance was higher than most high schools in our 

local region. The following Participation map demonstrates 

ǘƘŀǘ ƻǾŜǊ ол҈ ƻŦ ²ƻƻŘōǳǊȅΩǎ ǎǘǳdents took an AP 

assessment in the 2008-09 school year. In addition, the 

following Performance map demonstrates that in 2009, 20-нф҈ ƻŦ ²ƻƻŘōǳǊȅΩǎ ƎǊŀŘǳŀǘƛƴƎ Ŏƭŀǎǎ ƘŀŘ ŀ ǎŎƻǊŜ ƻŦ о ƻǊ 

higher on all AP exams. Other than Haddonfield schools, no other district in this local area outperformed 

Woodbury on overall AP assessment performance in 2009, using the performance ranges provided by College 

Board.  
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